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Abstract
Todd R. Slimm Active Collaborative Teaching
2000
Dr. Ronald Capasso
School Administration
The purpose of this study was to determine if the effects of teachers collaborating would
have an affect on professional knowledge (pedagogy) and teacher efficacy. Teachers were
exposed to three programs designed to promote collaboration (teachers talking about
teaching and learning). The entire school staff was introduced to the program with 29
participants in the actual data study. Data was gathered through a questionnaire/ survey/
interview process. The major method of data analysis was tallies, percentages, and
personal comments during interviews. The study found that the three programs had an
effect on teacher collaboration. All three programs were found to be of professional
value. All three programs caused teachers to talk about teaching and learning. Teacher
talk sessions yielded the highest professional value. The professional literature impacted
the most members of the group.
Mini-Abstract
Todd R. Slimm Active Collaborative Teaching
2000
Dr. Ronald Capasso
School Administration
The purpose if this study was to determine if the effects of teachers collaborating would
have an affect on professional knowledge and teacher efficacy. Teachers were exposed to
three programs designed to promote collaboration. The study found that the programs
were professionally worthy and had an effect on teacher collaboration.
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Chapter One
Introduction
Within any school system there exists a feeling of isolation among teachers.
Teachers are not given ample time to generate professional discussions among
themselves. Teacher talk about current educational practices and programs is something
that is rarely witnessed. Teacher preparation times are often spent in lesson preparation,
marking papers, running copies, and countless other teaching duties of managing the
classroom. For the most part, these activities are done alone. The isolation that teachers
feel is often what causes some to leave the profession and still others to become stagnant,
lost in the only methods they can master alone (Morgan 1997). This study focuses on
removing the isolation of teaching and developing teacher collaboration.
For schools and teachers to promote change and have a positive impact on morale
among teachers, professional talk must be provided. Giving teachers specific time for
discussion and observation of other teachers can yield inspiration and change. Removing
the mystery of other classrooms, methods, and current research can bring substantial
results to any district. Providing a model for teacher collaboration will enable the school
to improve the learning and teaching environment.
Purpose of the Study
The purpose of this study is to determine the effects of teacher communication
and collaboration on teacher confidence and morale due to the implementation of a
program in which teachers collaborate with each other to discuss new and different
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programs based on professional meetings, newsletters, or literature. Teachers will be
exposed to teacher talk meetings, professional literature, and newsletters to gain new
ideas and confidence about teaching. Professional talk sessions will be held weekly. The
study will result in a determination of the effects of increased communication and
collaboration among teachers. Through the implementation of teacher talk sessions and
teacher literature the intern intends to accomplish a starting point for change and
collaboration by and between teachers. The study will also show the relationship between
feelings of isolation in teaching and its impact on teacher competence and change. By
completing this study, the intern will be able to make a recommendation to the
administration and board of education concerning the impact of the program.
Definitions
The title of this study is Active Collaborative Teaching (ACT). Exclusive to the
study is the implementation of teacher meeting times, professional literature, as well as a
weekly newsletter.
The terms teacher talk and professional talk are interchangeable and refer to the
weekly teacher meeting times. Weekly teacher meeting times entitled "Teacher Talk" are
held to discuss current methodology in teaching, changes in education, and any personal
educational topics of interest. The starting point of the meetings is the brochure the
Master Teacher which can also be referred to as the professional literature. This serves
as a quick informational beginning. Other topics that may be included are informational
articles from Education Week. Curriculum information is also included in each meeting.
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A weekly newsletter entitled Friday Focus serves as a follow up to the weekly
meetings as well as discussing current happenings in classrooms. The newsletter serves a
catalyst to generate interest in what teachers are doing in their classrooms. Humor is also
infused to keep the subjects discussed light and a pleasure to read. This allows teachers to
gain information about different types of classroom management, different teaching styles,
a variety of content delivery methods, and a chance to witness what others are doing
within the school.
Another important component to understanding the study is the concept of
collaboration. Simply put, collaboration is teachers and administrators, and sometimes
students, talking about education, learning, and teaching.
Limitations of the Study
Since this study will focus on current teaching collaboration solely within the
intern's school system, results will vary from school system to school system.
Collaboration after the program has been implemented, as well as the effect on teaching
methods the results will vary from school to school based on different communication
models already in place. This data will be analyzed to determine the effects of the teaching
collaboration programs. From this comparison of surveys, a conclusion and
recommendation will be made to the administration and board of education indicating
continuance of the programs.
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Setting of the Study
Downe Township is a rural community located on the Delaware Bay in the
southern tip of Cumberland County. Almost half of Downe's 35, 712 acres is marshland,
and more than 11,500 of these acres is owned outright by the State of New Jersey.
Moreover the state maintains control over much of the rest of the township through the
Coastal Area Facilities Review Act and Wetlands and Freshwater Wetlands Acts
regulations. Currently over 85% of the township remains undeveloped, and is either
woodland or wetland giving rise to the lowest population density in the county (33
persons per square mile). The township is geographically isolated. Within Downe's borders
there are three small communities. Fortescue, a fishing resort on the bay and weakfish
capital of the world, has a seasonal tourist/sports fisherman economy; Dividing Creek and
Newport have limited commercial activity, primarily consisting of service stations and
small grocery stores. Industrial development is minimal. What exists centers around
natural resources, and involves agriculture and sand mining. According to the Regional
Labor Market Review, the unemployment rate in Downe Township is 9.8%. In addition,
income levels in general are low, with almost 16% of the population below the poverty
level. As an additional level of economic hardship, in Downe 58% of the students are
eligible for free or reduced lunch. All of these factors combined create very little revenue
for the school system.
There are two school buildings within Downe Township that provide pre-school
through eighth grade education for the district's children. For their secondary education,
township students are bussed to nearby Bridgeton High School, in the city of Bridgeton.
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Within the township, one classroom per grade has been the rule. In addition to the pre-
school through eighth grade program, Downe Township is a receiving district for special
education students from both Cumberland and Salem County. Programs offered are pre-
school disabilities, Moderate Cognitive Disabilities, Mild Cognitive Disabilities, Behavioral
Disabilities, and Learning Disabilities. Most of the special education students come from
other rural districts where similar social and economic conditions prevail.
Significance of the Study
If schools want students to improve, teachers must be given the opportunity to
observe and communicate with one another to gain ideas and improve upon teaching
methods. Rather than working in isolation and not receiving fresh ideas, teachers need the
opportunity to have discussion times to communicate about teaching and have access to
professional literature. By allowing teachers time to visit other classrooms and/or discuss
things they have seen, new ideas and improvements can be brought to the classroom.
Teachers having difficulty or who just want a new idea about a particular or new subject
area can visit another teacher or bring it to the table in professional talk sessions and learn
new information. This in turn will impact the classroom as teachers discuss different
methods and ideas and bring them back to the classroom.
Teachers begin to share responsibilities related to instructional delivery, can design
more creative lessons and solutions, develop a firmer understanding of student needs,
increase opportunities for student success, and generate a greater sense of ownership
within the structure of the school. In the Michigan Inclusive Education Project, 1991-
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1993, these benefits were substantiated. Through this study by Rainforth, it was found
that collaborative teaching was met with great approval and levels of success (1997).
This study should be conducted to reap the benefits of collaboration by and
between teachers. As educational standards continue to increase along with the demand
of the educational profession, no longer can teachers reach students on their own. Every
facet of teaching and pedagogy must be shared. The implementation of effective teacher
collaboration programs should bring equalization and success to the classroom playing
field.
Organization of the Study
The organization of this study will focus on the following areas and topics.
Chapter Two will explore the current research surrounding the concepts of collaborative
teaching and its impact on the profession. In Chapter Three the parameters of the study
will be introduced and explained. Chapter Four will present the findings of the field
research studies. The conclusions, implications, and further areas of study will be
presented in Chapter Five.
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Chapter Two
Review of the Literature
Collaborative teaching is an approach to educational delivery used to empower
teachers and help students. In simplest terms, collaboration is teachers talking about
teaching. It is a center born of mutual concern for students, a shared search for better
strategies and solutions, a wise willingness to wonder and wait (DiPardo 1996). It meets
teachers' basic needs to be treated as professionals, to have opportunities to grow in a
non-threatening environment, to feel comfortable with change, and to experience
camaraderie (Sahakian 1996). It serves as a vehicle for empowering teachers to monitor
student learning and adjust teaching practices to ensure student success. Teachers who
are a part of the collaborative process enjoy increased autonomy, collegiality, and efficacy
(Williamson 1996, Gable 1997).
In the research there are four areas of collaboration. They are integration,
interaction, active learning, and faculty autonomy. Integration is teachers sharing ideas,
perspectives, and knowledge of the discipline to enhance student learning. Interaction is
communication among both teachers and students in the teaching and learning process.
Active learning is the amount of student engagement in the learning process. Faculty
autonomy is the independence or interdependence among teachers in the teaching and
learning process (McDaniel 1997).
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The four dimensions of collaboration listed above can be interchanged and meshed
together. The goal of collaboration is to be able to communicate with other teachers and
improve education, methods of teaching, and to grow as a professional (Sahakian 1996).
Collaboration among teachers opens the door for self-improvement and opens dialogue
about pedagogical approaches. When participating in collaborative activities, faculty
members move away from their individual disciplines to a broader view of their discipline
and where it fits into the larger context of knowledge. Collaboration sets the stage for the
integration of thinking and ideas. Teachers no longer need to depend solely among
themselves to reach their students. No longer can a teacher in a classroom of diverse
learners meet all the educational, social, and emotional needs of students. It takes
collaboration among all professionals in a school system to educate all students (Duchardt
1999). Through the collaborative process, isolation among teachers is absolved. The
school organization that provides and encourages interaction among teachers will increase
teacher efficacy, produce a greater sense of community and commitment to students,
reduce teacher isolation, and provide a greater sense of the teacher's ability to affect
student learning (Morrison 1994, Williamson 1996). Faculty in collaborative teaching
arrangements typically integrate material from various fields of knowledge into a new,
single, intellectually coherent entity (McDaniel 1997).
Traditional modes of teaching tend not to facilitate mutual support or
encouragement. Some faculty members can expect never to be visited by a colleague or to
engage in sustained conversations about one's discipline or teaching except with an office
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mate or close friend. Large meetings often address only agenda topics, which do not
address individual needs. Neither the chance conversation nor the large forum lends itself
to the thoughtful exploration of different approaches and points of view, and the victim is
too often the teacher. Collaborative teachers offer each other a much needed sounding
board for sharing the excitements as well as the perplexities and disappointments of class
sessions. They also develop the chance to engage in more philosophical explorations
about teaching. Collaborative pedagogy holds much promise, but only if teachers
themselves can learn to become better collaborators. Both classroom research and the
literature on learning indicate that students learn from the behavior educators model. If
collaboration is preached, yet teachers practice in isolation, or team teach with inadequate
preparation, students get a confused message. Through learning to "walk the talk,"
educators can reap the double advantage of improving our teaching as well as students'
learning. At the same time, teachers will contribute to the rebuilding of a sense of
community in education (Bleich 1995, Robinson 1995).
Collaborative practice is essential for excellent teaching and learning in classrooms.
Faculty collaboration, within and across disciplines, enriches and improves the quality of
teaching and learning (McDaniel 1997). The current emphasis on teacher empowerment
to affect change relies heavily on the collaborative process. Teachers working together to
exchange mutual help is the focus of collaboration (Devlin-Scherer 1997). This mutual
help can affect both the quantity and quality of work. In terms of quantity, the articulation
efforts of partners enables all to accomplish more as a group than any one person could
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accomplish alone. The quality comes from the product of discussing one's work, making
it a group effort, less lonely, and more meaningful than if the same work were to be done
alone. Teaching is such work that it requires collaboration if it is to be done well
(Erickson 1989).
The benefits of teachers collaborating are numerous. Teachers can learn new
strategies that are working for others. In addition, they can witness effective teaching.
Most importantly, ideas begin to be shared. An active support system is created in which
teachers no longer reach frustration because they have run out of ideas and approaches
(Robinson 1995, Reys 1997). More specifically, teachers share responsibilities related to
instructional delivery, can design more creative lessons and solutions, develop a firmer
understanding of student needs, increase opportunities for student success, and generate a
greater sense of ownership within the structure of school. In the Michigan Inclusive
Education Project, 1991-1993, these benefits were substantiated. Through this study by
Rainforth, it was found that fears were dismissed and collaborative teaching was met with
applause. Many teachers feel that collaboration has helped them become better teachers
for all their students, and they would prefer to leave teaching than return to their former
isolation (1997).
While the benefits are numerous, there is a downside. In order for collaboration to
occur, teachers must be willing to share ideas and invite colleagues into their classroom.
Collaboration involves making visible one's own work to fellow workers (Erickson 1989).
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Many have fears about others observing or learning their trade secrets. This fear must be
addressed by developing trust. To do this, teachers must be aware that the divine purpose
is to help students and themselves. Trust among colleagues is crucial. One study in a
school found this to be an essential element. Teachers working together in the study at
the "Self-Directed Learning Center" found the trust issue the hardest aspect to overcome
(Dipardo 1996). Collaborative change is based on a few deceptively simple principles:
open communication, trust, and respect. Communication must be open to be shared; all
must participate and express their perspectives. Trust and respect are necessary to assume
that all have important perspectives to offer, all have the capacity to lead, and all should be
heard. It is through true communication of perceptions based on equal power that all the
strengths of an organization are brought to bear on creative problem-solving and the
effective change that results. Collaboration requires an evolution in educators' thinking
and behaving (O'Conner 1999, Wood 1998).
Time and cost are also issues. Teachers must be willing to part with their personal
preparation time to visit another teacher or the district must be willing to provide coverage
while a teacher is out of the classroom visiting. The key is to understand the need to
break the traditional mold of individualism and isolation that has characterized teaching.
The barriers to collaboration among those wph have knowledge and expertise about
student learning can be overcome. The key is to develop relationships as partners in
teaching by improving collaboration skills and maintaining students as the focus of
collaborative efforts (Bondy 1997).
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Once administrators, teachers, and boards of education understand
collaboration is for the good of the group, the idea and programs are readily accepted. In
an interview with Tom McGreal on teacher evaluation, he stated this type of plan has
been enacted in over 150 schools. Positive results and feedback have been heard as
morale has been raised and some pressure has been alleviated from administrators (Brandt
1996). With acceptance and support, willing teachers begin to actively visit and observe
each other to gain ideas and methods. Teachers start dialoging and supporting each other.
Conversations about all aspects of teaching are discussed. Teachers take an active role in
their growth as professionals. This was the case in a school district in Virginia. Both
administration and staff found that they could develop a growth plan based on simple
collaboration with staff members (Sahakian 1996, Edwards 1995).
The benefits of active collaborative teaching (ACT) emerge. A sense of collegiality
and support comes forth. Morale among staff increases as teachers no longer face the
isolation of teaching alone. Empirical literature suggests that isolated teachers are less
successful than their collaborative counterparts. Isolated teachers are often narrowly
conservative in their pedagogic thinking and approaches. Enhanced opportunities for
collegial collaboration ease anxieties and keep some of the best veteran teachers in the
classroom (DiPardo 1996). The focus on professional growth and student achievement
occurs as teachers of all abilities and backgrounds are contributing to the improvement of
the educational environment and learning community (Bassett 1996).
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Teacher collaboration has been generally applauded for its potential in improving
the working lives of teachers. Collaboration can reduce teacher uncertainty. Teacher
teaming can reduce isolation and enhance teachers' professional self-image; collaboration
promotes collegiality and school learning. It contributes to risk-taking and diminishes the
fragmentation of teachers' experience. Through collaboration, staff members can turn
what is somewhat private and mysterious -- teaching -- into a problem-solving
opportunity. Through their collaboration, staff members can open their own practices to
scrutiny, offering the possibility of growth. Through collaboration, staff members can
move toward a willingness to reexamine some of the givens of traditional American
education in a spirit that offers the promise of productive change. The persistence of
privacy and teaching with the door shut, is challenged in this working together. Such
collaboration promises positive change for education (Kain 1996).
The presentation of this literature along with data compiled about current staff
morale will give the administration of the district positive direction for school growth. No
longer can teachers work in isolation and expect to achieve the standards set by the state.
The sharing of ideas, methodologies, theories, and pedagogical practice are essential for
teacher survival. The Active Collaborative Teaching plan will enable teachers in my
district to grow and blossom as professionals. Collaboration has considerable potential as
a vehicle for teacher enhancement and systemic reform. There is a need for multiple ways
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to stimulate and provoke teachers to talk with their colleagues about what they are doing
and thinking (Reys 1997).
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Chapter Three
Research Design
The research design for the collaborative teaching program was developed using a
questioning/interview/survey process. Because the research study had three components,
and may have been integrative for certain interviewees, there are several interview
questions. The questions were built upon one another and were interrelated.
The research instruments used in this study concentrated on interviewing
questions that were related to the three components of the active collaborative teaching
program (Friday Focus, Master Teacher, Teacher Talk meetings) . Subjects that were
interviewed were questioned about their involvement in the different components and
asked to reflect upon the impact of the program professionally and/or personally.
The sample population used in this research involved the staff from both the
primary and elementary schools. All staff members (central office staff, maintenance,
support staff, and teachers) were exposed to the program. It was therefore appropriate to
interview all staff members to gain complete understanding of the impact of the
collaboration program.
The sampling techniques used were primarily individual interview formats. Staff
members were interviewed and/or surveyed using the same questions. Because the
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questions built upon each other, some of the questions were not applicable and therefore
did not need to be asked. During the interview, the intern documented all responses on the
interview sheets.
Once the interviews were completed, the data was compiled and summarized
according to responses to determine if any causal relationships developed as a result of the
collaborative program. Patterns related to teacher comfort levels, job performance, or
morale were also analyzed to determine any impact the program had on the staff.
Relationships between the questions and responses such as professional growth were
sought out. The interviews were used to determine which aspects of the collaborative
process were most effective in promoting staff members talking about the teaching
process, students, and learning.
Once interviews were completed, the responses were recorded and tallied. The
information was sorted into the three components. The three different components were
then analyzed to determine which component had the greatest impact on the collaborative
process. The data from the interviews was sorted again into total non-participants, those
who participated in one program, those who participated in two programs, and those who
were participants in all three programs. This data was analyzed to determine if
participating in one or more programs had a significant impact on collaboration. Non-
participant data interview sheets were also analyzed to determine what population of the
sample was not being reached through collaboration.
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Through the analysis of the data there was a determination about the effectiveness
of collaboration among groups of people. The impact of collaboration on the teaching and
learning process was also a significant factor in the program equation. The study also
provided insight into what types of collaboration work among teaching and support staff.
The data produced evidence of the effectiveness of collaborative programs so that further
collaborative projects can be developed and implemented in the future.
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Chapter Four
Presentation of the Research Findings
Data for the Active Collaborative Teaching program was gathered through an
interview/survey process. Staff members from all disciplines were invited and encouraged
to participate. Data was collected, gathered, analyzed, and tallied on 29 subjects.
Upon collection of the data, responses were tallied according to the different
components of the program. Data was then sorted into the following categories, Friday
Focus, Master Teacher, or Teacher Talk. An analysis of each component of the
collaboration process was conducted to determine if participants collaborated (talked)
about the Friday Focus or the Master Teacher. Data was further analyzed to determine if
the participants found each of the collaborative programs (Friday Focus, Master Teacher,
Teacher Talk) to be of professional value.
The Friday Focus yielded the following results. Of the 29 participants in the
interview/survey, 22 respondents read the Friday Focus. Of the 22 respondents, 12
collaborated with other staff members on its content. Eighteen of the 22 participants
found the Friday Focus to be of professional value. Statistically, this would indicate that
75.8% of the respondents read the material, 54.5% of those who read the focus
collaborated on the topics, and 81.8% of the sample who read found the Friday Focus to
be professionally valuable.
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The second component of the collaborative program, the Master Teacher
brochure, found 25 of the 29 participants reading the material. Of the 25 persons who
read the Master Teacher, 15 respondents collaborated with others on the content.
Twenty-two of the 25 readers found the material to be of professional value. 86.2% of
the sample population read the material. Of the respondents who read the material, 60%
collaborated on the topics. Professional value was found among 88% of the participants.
Teacher Talk sessions yielded eight participants out of the sample of 29
respondents. Of the eight persons who participated, all found the teacher talk sessions to
be professionally valuable. The eight persons were fully collaborating during the sessions.
Statistically, this program only impacted 27.5% of the sample population, however its
value collaboratively and professionally was 100% according to the respondents.
Further analysis of the collaborative Friday Focus program indicated areas of
professional value that included the following topics: curriculum, communication,
leadership, instruction, and performance.
Under the umbrella of curriculum, participants indicated that the Friday Focus
addressed how others are addressing curriculum issues, and ideas for future lessons. In
the area of communication, respondents indicated that staff questions were answered and
that they were given insights into the happenings of other classrooms. Staff members
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found that they gained insight into the values of the administration, helping to more clearly
understand the leadership and also presented them with varied thinking on topics
presented. Instruction was addressed through the mention of educationally sound
practices, validation of teaching beliefs, and preferred teaching styles. Staff performance
was increased by looking for the positive and giving positive feedback, providing clearer
expectations of staff members and the motivation to present excellent lessons, and comic
relief through humor and laughter.
Explorations into the data gathered as to the professional value of the Master
Teacher indicated worth in the areas of communication, group processes, instruction,
professional development, and performance. Communication comments included the
elimination of excess talk and distractions, and that it provided very simple and direct
methods for handling problems. Group processes were addressed through tips on
conducting meetings and how to deal with people, including time wasters. Instructional
comments included ideas for future lessons, the reinforcement of good teaching practices,
reflection upon self teaching skills, commonality of problems in teaching, informative and
useful ideas for the classroom. Participants commented on the professional development
aspect of the Master Teacher in its providing of different strategies, different perspectives,
reflection and reassessment of classroom practices, and reminders about the profession.
Respondents discussed performance through the focus on the positive, redirection when
feeling overwhelmed, and reinforcement of widely held teacher-beliefs.
20
The Teacher Talk program's professional value was in the areas of
communication, leadership, group processes, curriculum, instruction, and performance.
Under communication and group processes, participants were able to talk about the
profession and use each other as a sounding board to gain ideas and find reinforcement
about their own values. The sessions cleared uncertainty around issues and focused group
members on adult topics instead of constant student issues. Brainstorming and problem-
solving brought insight into the group sessions. Having an administrator present provided
information about school leadership direction and expectations for staff members. Many
questions concerning the leadership were able to be aired in a comfortable, open, non-
threatening environment. Curriculum and instruction areas were met through group
brainstorming sessions to generate new lesson ideas or ideas that were working for other
teachers. Many different curricular/instructional delivery systems were discussed. The
participants in the teacher talk group felt the time helped their performance as they were
able to reflect and discuss their experiences with an open forum group of professionals
with a common tie to the teaching profession.
The data was further analyzed to determine if collaboration increased with the
more programs interviewees were having involvement. Of the 29 participants, three were
involved in no programs and therefore no collaboration. Five respondents were involved
in one program (reading of the Friday Focus or Master Teacher). Of the five, three
participated in some form of collaboration. Statistically, this would equate to 60% of the
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participants involved in one program collaborated with others. Thirteen of the
interviewees were involved in two of the collaboration programs (both the Friday Focus
and the Master Teacher). Of these thirteen participants, seven participated in
collaborative talk, equivalent to 53.8% of the sample population. Eight members of the
sample population interviewed participated in all three components of the active
collaborative teaching program. All eight members were collaborators, indicating 100%
collaboration for those involved in three programs.
The 29 members of the sample population were further studied to determine which
groups of people were more likely to collaborate and which segment of the population
was not affected by any means of collaboration. The surveys were place into one of the
following categories: support staff, instructional aides, central office staff, and teaching
staff.
The one support staff member participating in the sample study did not participate
in any form of collaboration. Among the instructional aides, six members participated in
the surveys. Four of the respondents collaborated with other instructional aides and/or
teachers. This indicated a 67% participation in collaboration. Four of the five central
office respondents participated in one or more components of the collaborative programs,
showing an 80% rate of collaboration. The largest portion of the sample population, the
teaching staff, included 17 participants. Of the 17 respondents, 12 members of the sample
population participated in some form of collaboration. This rate of collaboration equated
to 70.5%.
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Chapter Five
Conclusions, Implications, and Further Study
Careful analysis of the data clearly showed that the collaborative programs had a
significant impact on the staff professionally. The programs reached the goal of
promoting increased collaboration by and between members of the school staff. With the
three programs in place, increased professional talk occurred among the staff.
The Master Teacher component yielded the highest amounts of professional worth
and collaboration. The brochure was brief and spoke to the many issues facing educators
today. This brief, yet informative pamphlet provided the right amount of reading material
on the right topics. This type of program to promote collaboration among staff members
was the easiest and most successful. It can be concluded that material that is a quick and
easy read yet to the point and focused on providing helpful professional strategies can
promote collaboration and raise levels of professionalism.
The Master Teacher is a valuable tool that can be used among all school staff to
promote self-reflection and give reminders about basic concepts in teaching or dealing
with people that we may have once learned, but have forgotten. It is an inexpensive tool
that can provide in-service, tips for teaching, and professional behaviors. When paired
with a discussion group, it can take the brochure to the next level of self-reflection and
collaboration among teachers.
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The Friday Focus did not have the high yielding results of the Master Teacher.
However, its levels of collaboration and professional worth were close to the levels the
Master Teacher produced. This is surprising due to the fact that the Friday Focus was
briefer than the Master Teacher brochure. Comments surrounding the Friday Focus
though gave teachers a view of other classrooms and practices and allowed the staff to
become informed about the expectations of the administration. Some teachers even
strived to be mentioned in the weekly newsletter.
While the Friday Focus did not reach the same levels of professional worth and
collaboration, its worth should not be ignored. There were significant amounts of
collaboration that occurred that were of higher quality levels. The depth that it reached
among the staff had a more widespread effect on communications and expectations.
The Teacher Talk sessions reached the smallest amount of the population. Very
few of the teaching staff participated in this collaborative effort. However, among those
that did, this group yielded the highest amounts of both collaboration and professionalism.
Although a small amount of people were involved, this collaborative program had the
greatest level of quality discussions to improve the profession. In this group, teachers
were reflective and gained valuable professional ideas from each other.
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Groups of reflective teaching practitioners is what any school is striving to achieve.
Administrators want teachers to be talking about teaching. Holding specific times and
meetings in order to collaborate can promote teachers talking about teaching. Building
time into the school day in order to collaborate may be what is necessary to improve the
current status quo in teaching.
If administrators want teachers to become reflective and actually talk about the
profession, they must be the model for collaboration. Administrators need to make the
time to allow for collaboration, but also show teachers their involvement and professional
talk levels.
As a major collaborator in this project, the intern found significant worth in
promoting collaboration. The Master Teacher component reminded the intern of
important concepts in teaching and allowed for self-reflection. The Friday Focus was an
extremely valuable component as well. This allowed the intern to focus on positive school
functions and teaching practices. It was written at a level that caused people to pause and
think about their own classroom and professional practices. The most rewarding
component of the collaborative programs was the Teaaer Talk sessions. Here, the intern
had the opportunity to model what collaboration can aWJd should be. Teachers were
talking about teaching. The meetings always remaineg rcused and positive. The group
always had the Master Teacher as a starting point, however any topic on any subject was
always permitted to be addressed.
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As a leader, the intern found the worth collaboration can have on an organization.
The intern realized that teachers can help one another by talking through issues at a
professional level. As a leader, the intern recognized that time to collaborate should be
provided as it helps teachers to overcome isolation and address issues from a non-negative
standpoint. The intern understands that administration should be involved in every aspect
of promoting collaborative talk by being a model for professional talk and allowing the
staff the opportunities to collaborate.
As a result of this study, there was an impact on the staff to start talking about the
profession. The staff also became more reflective about their own practices. Most
significantly, teachers started their own collaborative group. Different teachers hosted
different meeting at different locations throughout the school. The group still used the
Master Teacher as a starting point, but they were also reporting on professional reading
that they have researched. This is the most rewarding aspect of the study, that the
programs had the significant impact to cause teachers to realize the worth of collaboration
and start their own collaborative groups.
Further study is necessary to explore how to reach more members of the staff.
The intern had hoped that all members of the staff would participate, but found that
support staff was not reached or represented in the sample population.
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Additional studies should be conducted to determine if the collaborative programs
have an impact on morale or feelings about the profession. There may be the opportunity
to explore the long term effects of collaboration on the overall morale of an organization.
Different models of collaboration should be explored to determine if there are
more efficient methods to promote teachers talking about the profession. The intern
would like to explore different scheduling options to provide teachers and staff with
professional talk time.
Further studies should be explored to promote collaboration and put it into
practice in our schools. The professional worth of collaboration on the teaching
profession cannot be ignored. The isolation that teachers feel has been what has driven
many novice teachers from the profession and kept others from improving their own
teaching practices. If administrators and teachers want to improve the profession, no
longer can we close the doors to our offices and classrooms. We must reach out and talk
to one another to reflect, improve, and share all aspects of the profession. No longer can
teaching be a closed door profession.
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Active Collaborative Teaching
Interview Sheet
1. What is your role in the school system?
2. Did you read the Friday Focus? If so, did you discuss it with anyone?
3. Did you find it professionally valuable? If so, how?
4. Did you read the Master Teacher? If so, did you discuss it with anyone?
5. Did you find it professionally valuable? If so, how?
6. Were you a participant of Teacher Talk?
7. If you were, did you find the meetings to be of professional value?
8. How did the meetings help you professionally?
Appendix B
Friday Focus Newsletters
33
1 1'55 U 911
Friday Focus
'iear S laff
71LanIz you o u-ucll /or ljour eC//ort in startingl o// tu llyear ¹o positive ly. tour
operatlion andl munfy excilinfj &arniny projwecli.
-y et*ol ued vi.itinqj lr,. Ilojci.la c/ia wulere i/auclen/ aptre experienm-inc
aultohhillp. i elre. l/it/ounl hntuoenLi werhe os erved coiny a rliared writing project uiin
Cescriptve writisan witld a puzzhny tlecliniq sue. t .s iteai tlo ee Atucenti excited about
wriliny!
~ecignnmntf i7uedclaij, £eplemn/er 14, at 3:30p.in., .Vwile kotnj vo/untar,
ieacizer Ja%4 AeisionA in tIhe lrcwarv. fIJe /ocu. of/tIe ineetlinyA wilke to tah aLout
curren e gt rluca the wn ee - Bccei in the keeer oo th watc i n h topige o ter e sponsibii t.
(a)ur Atartoi m point wil involve cijcuAiJon uinU tie /faster jealer. tlat//aare
welconme tlo attend.
C(0iy tile sckloot lyear,
':he child is endowed with unknown powers which can #uide us to a radiant future. If what we
realiy want is a new world, then education must take as its aim the development of these hidden
possibilities." - Maria .Montessori
Thought for the week - Being the keeper of the watch is a huge responsibility--
and an awesome opportunity.
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Friday Focus
2Dear Staff
7an-Ls once Jcauin for uctr a ,rela/ lleinnin tlo IlLe iclzoof ycar.,. ank a ni,/
7lis weeI 9 tal tlle oppor,unitl fto wilneis a pilotc/reiatdiny l;ekiion Uitil
nmoveilent. S/tuclent/s in n. §iljrns .1wmpson cL, were revigewii  plonle/ic Aoundl.
buriunq li app leld reainy portion o/lle / e io, ./ucl/en foloeU/wed rues f/or
apit.al zation andrpuncluation wil/l /oJy. niotionA (au i.temn ad.pted hI. /VIrS.
_
7
,ompion). (ouite often, .slucen iynore punctuation and capilatlzalion. i/
enmpl.aizin til. coinma,, i, periodi, quotation. ,narhk, e/c., wit.lt ,ovement l Isucen.tl are
nowre confizanl of/l4is comfponent of reaclitu Mtal i oflen /orfotlten.
71a.nl ylou to tlo-e wio attenled our /irt '7ea ker fa7 "ession. MIe latte
alout man d cliferent tl inqg and idceaL were qjenerateld or increasel parent participation
and a tealler uirsitalion prosgrain. 7/i e roup aoso decidedl tai we wout alternate tile
limes and focation. of our MCeeCtinfl. 71he next meelingy wufi/e at tile prritmary clootat
8: 15 a.m. on ep/lternler 2 1/. 71we eo/lowinl weeL wev wiiethe meeting at tile
elementar5y. iclooafat 3:30 p.ml. on ISep/lenler 281. .7 li a/ternaliny cJIedlule witlhe
/oioweedAr tie remnainler of llte .clwoofear.
irst rade £ elacher: one wo knllOWS" hol to mlse 1iftle thinis countd
My naily Lesson 'lan: today I will plant" what is relevant, sustainin, enrichiny a;nd true.
Thought for the week: It's wise not to make a rule that cannot be enforced.
Friday Focus
e2),ar -Sta/
V'Mllany tllanlA for a iinootil anl in m)rational 1 aIzl to £cltoot //kit. 1 i
yreal to -ear notlun, tuilt poiltive comnwnet r[tom our comImunity and parenitt. Aeep up
tl4e excent o 1( wrorlk! Ald rlcar'liny tIlat eveniny, kVMrA. (uanJl andl MYir. /Ylunit
litdor til/u award/or leepinz parenLi caplivalecl Ikte lonqeJt amount of inw! If/lore
.ierioul,, 9 lru q enljoeclpeelinj int-o ftl 611 , 71 andl 8( rale core leant roomn, . J
witneiJedlpodl of parenhLi ipealinn witl intlividualteackler. il7Jis lru lol2wed tile
.pecialtiulivildua/touckl tlawt wve oe our .tudenl.. M]any, more tilanl. to tile tleacieri
tial Aupportel and ljoined our /7Z- (Ylrs. Quinn).
7L. e Aeconl ec-,,,, ,er al,, _ .s.c.ion wa enjioa/,,e. W1, e /di.cu.Mel itucd.en
clciphne, andc pectif -a ocuaAecl onv tkle iAue of iticblij Aieri aul tec/niquei for
.oli, tlij t-pe o/prolv-em. Our nexl ineetliny wi/lte f.uedLk</B, £eptemler 2c8,
3:40 p.rn. at tile tL•elnentarvy \cioof i-L rcarlj. O)ur topici of dijcu-ion wi/tinc-ude
lucdent nmotivation. and wrilinq.
Stress is: Iou're been informed that a pet snalhe is lost in your classroom (Pegfqly
Mi Daily Lesson Plan: today I will remember to compliment, enouraye, and monitor the
proyress of others.
Thought for the week: The difference between adults' and children's motivation to learn
confirms our importance to student learning.
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Friday Focus
eI t anotller /oriot u wee otleacliiny and learniny! $oua tave aU/teen JLsin afn
oublanlinjol ofrvaultinq your .Lalentin. llltie visitin 1V1p1i. Ill cC nuils clsas til
wee?, Y9 ol.served A.tuLetnb worIiYIzU on itory. mapsr (,,real use of rapl/ic oranizer. to
empila.size realin. comtprei.enion.) .nl didlnrt Ireahze liat 1/.s Cntinain. wa. in tile
ro00om worpIiny wiltl .stulenli ato. I 11tii wais jreal! 7 or in-cfals inl rtuclion/inctusion to
wv t, initruction muil, become inteY.rated. i70 wAci into a c/ac.srooln, and not rea. ze
(tal two teaclweri were worlzinf. toqetler to intlruct itulent l .l ilow talt coinmmunication,
.support, and col.aloration ly anil etween teac-LerL can tru4l lelp our studentI to
~d;L;J qL,,,.,,' , j{I, -% ~,d,,4 Ou CJI,., lo
Succeed.
i til / weel? at .i7 eaclier fJal% we li'scussed studlent rlotilvationl and learningy.
lle muAtec over tecliniqueJ for reacilinJ our studenti. t iis often uer dii/icutt to
react our students wlun we are coimpeting witll, uc tlinfSui a televisionl, video aCnmes,
coinputer., and/-)emuon! ()ur next nmetin, witle iluejday., Octoler 5i , 8: 15
a.m. at te frimaCr/ ScoloL0 (Our topics of di.cus3ion wi/itc/ucde '/t/at in a.
name.,, anl tle reaci, j Z /writinq connection.
:7,odd
troublemahers come and Qo, but their names stick with you forever.
MI nDaij L esson Plan: todayj I will remember the power of example and try to be the best
example I hnow how to be for others.
Thought for the week: It's hard to convince people they're important if we can't
remember their names.
Number 5
Friday Focus
/9.r¢,,,,.L 'wP rI, ,,/ . ,,/,, rt,,,.,~o,~/,, p¢..,,,,./,, '9;¢ (l¢'tillfaipeyrli, pperwork, paperwork, paperw(rkl paperWhrk  paperwork 9 e it't
inol ulae ,it rpoint , apaperpwow, , paperr vor, p w , paperwork.
'41101^Ui are experiencing tMlai r/ulration at one poin't or anot' er. kcle endles
an)u/un/ of clocuienl tion tliat cfine wil/i I/le proeiiioin cani /etin lo /)o f/e fouar lu nin,
damnpen rLour ApiriUl, andl cruJlil jour en/Ilusianl. Lui At//i', we preiYs on, for lklere i o
in eJducatingt a c/t/i. l/len nour /e aIaiecotnw an at erlin etienl f/or AaM n trees, one
nu st remuemer tle Jcldfren. PlJLken we are al an. a//lime low /romn ftle newest state
clirecttiVues, remInemer Ilke cil/dren. W/e are tIkere or tile c llirein, antl from tils,
remnem/er to ind llope and amipiration.s ila we can7 mahe a ci/ference in tlit Afie o/a
c/l/it.
i7llis weel? at 7leacller /aike we ciscusasel Iow 4lkose namei s cant reat ilicsti
wi/l you for quite a oe lime. 'Lie aiso taleJc acoul writinjr and wlats kappenintj in.
our indlivicluatcaAssroomJi as far as readiny and' wriliny experienwes. (ur nexl tmetimn
wi///ei7uesJa., Octolber 12',, 3:40 p.mti. atmlle /emrenlarm i.oo/ Our topic. o/
discussion wiiin/clude sudent reiponhi^itijv.
IUave a ,oue4 weevkend,
What lies behind us and what lies before us are tiny matters, compared to what lies within us -
tmerson
Thought for the week: Learning ways to respond is the first step in becoming
responsible.
Number 6
Friday Focu
2Dea'r /a tla
n leyrltion incl iji n kioi l alu /l l Sme tlune. io, rlanci o9t  .L3 eXtlrei clit /icut to
mtnaitaul tlldti latLce iln tlle ctfairoom. _./ lie more rea. on, to leJin lo re .l on eacl.. otiler more. d a
ita/lf, it ,L mpor, an, tliat we rea. ze Ile , tren. tly f. tlat eacll oft- .I, and uluize tlio,,e ditrenftti,. 7o
teacl2 tIle core curriculum i/anJcla l1 and imptiemenel state clirectit'eA fr incu sion, we nmauit reacl out lo
ecl. oilier and i ue Lllte a.itlieAi 1at we po.ie.J aI a dta/.
/l/r's. Z nnimermnLant and l/lk/r$. I//itler l ave Iru 4 ltarne secll lie poStitWtit/eI o/tiworltinyj
to.etilier. (0n ever. uii/l,, euery lop .n, evuerl ol.,ervatwn. , tlieie two 'uclidiuclAa are alway.I worlin, wUitl
ituclenI, , ieparate, ancd lo ,etdler. 71e 1, iliae /oun d 1/le lala.ue andl/l nnmi power to CafIect fli e mo.t
ituclenti Li tI e i lore.t aunoullnt of lirte.
9n T//ri,. in 1e;,,, oo , i/lAl. ,,,zzardl a,, leen oderuedl tain. tlie ieaclzalle moment and
lirneluity li/ri. i7in/ek,$ dclirectilon or c/ajiYiroom olservatUlon. ['I/ii. I/oileda and T /tIL CliiJ (u1ol aUnld
/ ir/t. /I///e1 ]er lIhave leen worl i'uu lojetller to lrjinq iucCeI lto adf it4 qradleri one itudlent at a time.
Continue to /ollalorate, ptlal and laci/l alte activilie too reacl tile modt itullenti, tIe lest
pojii.t/e wai!
COf tijour weelkend,
lur life ix irkat our tlhouhts makle II.....
- .Marcus Aurelius
Thought for the week: Good teaching is arousing, persuading, and convincing. Using gestures while
we teach can assist all three attributes.
Teacher Talk - Tuesday, October 19, 8:20 a.m., Primary School
-ta¢sArls
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Friday Focu5
,2)eaCiCS _Nltfi
N O~me "7te clclerwi'Min " foI yiounr en/oynmenl!
?70//IOl ^9;m lein( ea ttetl. ! o tlWi ujlit i" "'was i c(i,,,, ,, O/ .-. u
O mallter aw maOUJ Inl te ill, antounce tile paq.e lhif ler, .ko)neoflnte aitt(ait( aiadin.
£sCl:fn a le lo utl weeet
As important as 'haniing on' is knowing when to 'let Qo.'
My Daily Lesson Plan: today I will realize my personal and
professional limits.
Thought for the week: The person who wants perks before he or she has
earned them will seldom earn them.
Teacher Talk - Tuesday, October 26, 3:30 p.m., Elementary School
~~~~~r~~~~
Friday Focu5
vJear talfl,
A- nuwre and more iJ put upon us Wvilt IIe acIIieLewmenl ob/ .tale dtlantJriL ,
reItntl'lnep ont Jilufp woord. inlteqcrate.
l-earniYnq lo incorporate one Autiect into anotlter is often cli/icu/ an4l tale.i ac
tqreat amount of piannin , lnd can a/tow imore tifn to te Apenl on mut ip/ie Autsecht. 9Yt
is a personaItournej, Lut i iit tio on ao o/ tlie eaieSt ways to lattin mluiple san urJL.
I/Ir. .inteif cas.t id an examptfe ofuatimlate integration. Al"I'oit allofiou
were alle to wineAi.s tli. la. Since approximluateV Octoter 8 tie Atudenih hiave teen
workiny on tIleir presentationi. 71tin atout tIle multiple utiect- tlhat iludentA
experientced tlroujl. t/is project: istloriy, performifnq arli, speaiinjY, rea t inYg, and
writling to nace a /,(ew.
(how lete tolo at lile Core Curriculumn flanclarcU: liualandJ/er/ornmin
A4 r/t l)anlardcl .2- 4i.astuJent wilreline perceptual.t inletectual/ pilyuical ani
tecIlmica/ .sif/ tllroucyl Ilwater, lan1 juaae h rli lteraci - landarcd 3. 1- A1
AtucLentA wlI/tpeali /or a varietIy vo/ realpurpowei anlJ aucienceI , 3. 2-4 1//tucLent will
itedln actiuevf, in a uariel ofl itualionf, to inr/lormaion A4om a variety ofe ources, 3.3-
d4 . Atud'entA wit/fwrite in clear, conciAe, organized lancjuac e talt variew in content anul
n or or flierent aucliencre and purpodei, 3. 4-. 4 stuc/ en/A wilreadl ariou. materiatl
andf text wilti colnprelen uion and critica/l anap4fAl , lI $1flallutndici Standlard 4.6- -4t
A/tucen wt u leuelrp nultler Aenirea nfiani alfy to repre.Aen/ nurl verAl in a variety. o/
ovrm.i and use numlerA. in diverAe Aituaiu oni, Science Standard 5.3-wtill/luen./ wi/
Jeve/op an unJerlanItlinf o/lowU people o f tarioua cuLurv. lave contrialtedI to tIA
aJiuan.entent of sciece anld tecl/.oioW,, anl lowU maior di.Acovue'rs aniL evenht Itave
aclvanced science anl leciLnoloqV, Sociat ltuie4s £lan4arcis 6.3- 4 11situlaen.l wi
acquire Iliutoricatuncer.standiny ofpolticat/anid lipionautic idcea, forceis Cud indtlution-s
tIlrouIltoult tle lAJtorq o/f /1ew derei,, Ile tUnieil tate, , anl tlte world, 6.5-sAl
.tuldenta wi acq.uire Ilitoric.a ntlerJA stU inI) o vuar.vinyj cutllre tlrouqlouIt tile iL s tory.
o i/ew t -ere.( , lP l UlnilteI cate., Ianl Ilie world.
-4nd, l ere are mIan oilier dlancdari not menlionedl lere ItUa were aldressed.
I/UkIen tou inteYrale, plan, anl exec-ute mauti-lsu/iect t.cAonA, 1Ie standarcl are
learninq. 9t1 s ola n to cavue at/ernative /ormns or s f sessmenl and not aewas lh e
concerned wlivl. til teex, tile papens, olr Il tietAs.
i/ave a wuonderfaIUl laL oween wee/end,
70odd
Education today, more than ever before, must see clearly the dual objectives:
education for living and educating for mahing a living. - James -Miason Wood
My nDaily Lesson Plan: today I will be conscious of the greater scheme of things
and relative importance of my contribution to it.
Thought for the week: Even our very best students can reach higher
heights.
Teacher Talk - I will announce the next Teacher Talk session shortly, but
please continue to talk together about learning.
_^_
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Žhear 8laf,
Y apo iouize for th4e onqj iatu.i! 1J 4I en 9 trted tiLe ildiy ocu, - 9 nmacle a promine
to mi.elkf talt 9 )oulu.rlofld tle puirp'oJe oftllnJ , r, cli.n, 7(0)C'/ I Son .ul.at it yood,
owiOtttve, andelucatlonal/1 wortly. .Y s / y / f IP tle pcat few weeli, a/lowincf mtjn, to
lecomie wrapped up in the tariou. cli.tlractlionji tal accomnpany.i the ol.
' lte ., clloo0 yijeur p)mr(.re.Iei, eac.  u.s wicf 4lecome uJacer an l .itiw uier , Jo p/ea-e
rememnler to eiLp eacL oilier ( 70C lS . iue need lo refleinler to wUor/ toel.er ad a team.
Our coltaloration can lecoine our realte.t Ilrentlh aJ cwe dlri(Oe lo elp4 our Jltuenti to ackieve.
-t id yerin 1important l.al we continue to ,upporl one a.notler in our eerv endeavor i acue re to
tru t4 reach ducced dI a Jch iloo leam.
(ominy looqetoler ij a eq.inninn ; heesin. tloqetler iJ proij.reOJ; wuorling to.etlher ic
" u "I /iuc'ceJJ - J4 ennr1 .io7 rd
Joda- 9 wi/Iencouraje teanwodrlk wt oller3 al lde a producLtive lean metnmlier mielf
7odd
this issue is two fold, focrusing on supportiny one another and two other
important areas for team buildin .; listening and trust. It is always important to listen to
one another, but what we do with that information is even more important.
Thoughts for the week: Those who listen the most are often more influential
than those who talk the most.
The only way to be trusted is to be trustworthy.
Teacher Talk - Tuesday, December 7th, 3:30 at the Elementary School
Number !0 If7E
Friday Focus
>atr Stfi,a
b (a ni,> r>ealinj tlie two iluesl of/ll l///ater 7eIac/er. 9 (in I even want tIo tal? atout
tle le- .lerl, o/lal new .. [7it. i i a I ouq uarea f, r aUimo.Ul eiery one fiuA. _AitoUever, the
rea cinc topic clerefuei special attention.
/h' lwainy onle m om s nan c/tadroom lJili weelc, . aw two teacter don an
prep7arting lutlenah to read a dtorls alout arcaeolo,, . '/I, /)I2 otwtnf crtticaladpect to teack inyc
rea t inba were otderved: liufdinqj /aclhyround, dettlinq purtpoie fr readline, and creating reader
intere.t. 7he two teachlerr clid tlli /j aitin, twlo qroupj participate in a real archaeological
dtiC. 8(..ee the leacherd to colla/orate on 1ow I.i wad accomfpLd/ed,)
i7l/ alove mentioned teaclincj dlraleqiei /fr teaching readciny are crucialto the
comnprelienion procedd. ludlentl need the necediari(y ac/cfround in/irmalion in orler to
under.itand what t ,ile are readiing a/out. P/rovidingf tactcround iJ edpeciat imnporlant lue to
it ile ited nature ofexApoiure man, ofour iludenlt have durrounclin thle world in C.eneraL
i7eachlinf tlte.e d.il/fd in reacdin, id caled plrovidin iJcl/emna or foundlational knowlecye.
A 4 noflter term tlal i. a/3o read in lie literature refaled to d.c/ema id .icaf/icldinqc. 1We need to
providle our .ludenld wilt t/e neceidary dtpipporti do tlat tile, can underdtand what lteV are
recadinc3. a/out. uil imnagine, wouldI you underiltand a dltor, atoul a zoo ifnevter in your lil/ You
lad geen to one or even dieen one in a l0olz .7 or furtler inlfrnmation on tkli topic, lee me or
conIult tLe foiLowinq ault/ori: l/oulman, Caulkiand, (ravelI 9 rwin, Uepner.
hJave a c1 real weewend,
70 dd
Thought for the week: We always unlock more doors when we teach
students to read.
Teacher Talk - Tuesday, January 1 i, 8:20 at the Primary School
Friday Foc.u5
2bear taff,
7wo tiiuei e,,  aain! .- inditn te funn, i1 vuery rnportantl to vcr ' a le troulou t 
our ,ic/ool Ije atmolt need Itie 1umor and aufylter to Jurvive. I/fan, I l*ank. LJ to //Ir.
/I//ati /for Ieepiny tlit i n pei"pective fAr me. 9 often talte everf/tiny verin erli oud i and to
leart, lut jul wtln n 9m ,ecominqt to j eriou, .,Ae findl a wau to miale me .mite or e l4 tauql.
dI -9 viiit wilL mcanl y out, 1lere often ieemds to le uctile a w o ud ital lAnow how to find tIe
funn, in it a/ and lie uj al to et Irou.^l tIle evoerydat itred.ei, conu .i.onf, and ckLance. .
c7ind tite funny Iuter i dedicated to tode 1itafmemnleri tIat teip ud to dmc/e and not lake ieA
/ourne cutlere tue never cea.ie I arninni ltow to lle4p our ckldiren and ourdieved to he more tLan we
ever tt ounl t we coulA le or actl ev'e.
/aveo a peace/tulweeend,L
ZoJdd
Thoughts fbr the week: A smile is wonderful, but a belly laugh is magnificent.
Experience is of value in an organization only if it is
used to benefit others.
Teacher Talk - Tuesday, January 18^, 38:20 at the Primary School
usdt bnft tes
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